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1  Introduction
Globalization has been underway for decades, and national economies have reached an 
unprecedented level of interconnection in the twenty-first century [43]. The COVID-19 
pandemic, through the interruption of travel and supply chains, has vividly illustrated 
the extent of this interdependence. At the same time, recent geopolitical tensions and 
the resurgence of protectionist policies have begun to challenge the foundations of this 
global order. These developments raise important questions about the future of interna-
tional cooperation,including in sectors traditionally shaped by openness and exchange, 
such as higher education.

In this context, the higher education sector has both reflected and contributed to 
global interconnectedness [3, 17, 52]. Over the past decades, an increasing number of 
students have completed part of their studies abroad [24]. In Europe, the Maastricht 
Treaty and subsequent initiatives such as the Erasmus programme have played a central 
role in promoting student mobility across member states.

The internationalization of higher education is often presented as a strategy to 
enhance graduates’ employability in a globalized labour market [1]. Yet, its objectives 
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go far beyond economic considerations. International Student Mobility (ISM) is also 
associated with the development of intercultural competencies, identity formation, 
and curricular innovation [52]. In this study, we focus specifically on the labour market 
dimension of ISM. While ISM is known to have broader educational and societal impli-
cations, these fall outside the scope of our analysis.

Empirical evidence supports the idea that international mobility can facilitate labour 
market integration. The  Erasmus + Higher Education Impact Study  (European [20]) 
reports that 80% of Erasmus + participants found a job within three months of gradu-
ation, and 72% indicated that their mobility experience played a decisive role in secur-
ing their first job. These findings highlight the enduring relevance of ISM in enhancing 
graduates’ career prospects.

While earlier studies on the topic were relatively scarce, recent research has signifi-
cantly expanded our understanding of the relationship between ISM and employment 
outcomes. For instance, Van Mol et al. [53] show that the type of mobility (study vs. 
internship), the level of study, and the prestige of the host country all influence early 
career trajectories. Their findings nuance the assumption of a universal “mobility pre-
mium” and emphasize the importance of contextual and individual factors.

The contribution of this research lies in its field-based approach, using original data 
from young graduates of a business and economics faculty in French-speaking Bel-
gium (Warocqué School of Business and Economics– University of Mons). Our dataset, 
covering the period 2010–2020, allows us to examine the association between student 
mobility and the duration between graduation and first employment.

This study focuses specifically on International Student Mobility (ISM), understood as 
credit mobility—that is, temporary academic stays abroad (study exchanges or intern-
ships) formally integrated into a degree programme and recognized through credit 
transfer by the home institution.

The article begins by outlining the concept of ISM in its various forms, before narrow-
ing the focus to credit mobility. The dataset and methodology are then presented, fol-
lowed by the results and their discussion in light of existing literature.

2  Literature review
In this section, we will first define the concept of international mobility (2.1.), then 
explain how it can enhance employability (2.2.). The effects of international mobility on 
the transition to the labor market will be discussed in Sect. 2.3. The original contribu-
tions of our study will be presented in Sect. 2.4.

2.1  International mobility: from a broad concept to credit mobility

International mobility is a broad and multifaceted concept that encompasses a wide 
range of cross-border movements. It can refer to long-term migration, professional 
relocation, or temporary stays abroad for various purposes, including work, education, 
or personal development [30, 31]. Mobility may occur at different stages of life (during 
studies, throughout a professional career, or even post-retirement) and may or may not 
be linked to formal institutional frameworks [52, 54].

Within this broad landscape of international student mobility (ISM), distinctions 
must be made. As [13], p. 600 note, ISM encompasses “varied activities such as interna-
tional student exchange (also known as student mobility or study abroad), international 
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volunteer work, internships and personal travel combined with casual employment.” This 
definition reflects the diversity of student mobility experiences, ranging from structured 
academic programs to more informal or hybrid forms of stays abroad.

To bring conceptual clarity to this diversity, Teichler [52] offers a comprehensive ana-
lytical framework by distinguishing degree mobility (students completing an entire pro-
gramme abroad) and credit mobility (short-term academic stays), as well as between 
vertical mobility (towards institutions perceived as academically superior) and horizon-
tal mobility (between institutions of comparable standing). In the European context, 
horizontal, short-term mobility, such as that promoted by the Erasmus programme, has 
become the most visible and measurable form of ISM.

[30], p. 6 emphasize the temporary nature of ISM, distinguishing it from migration. 
They argue that “mobility implies a shorter timeframe for the movement, and a high 
probability of return,” as in Erasmus-type programs where students return to their home 
institution to complete their degree. This form of mobility, often referred to as credit 
mobility, is the one most relevant to our analysis.

In light of these considerations, and given our focus on mobility experiences that 
are formally integrated into higher education programs and recognized through credit 
transfer, we will use the acronym  ISM  throughout this article to refer to the specific 
forms of international mobility relevant to our research.

2.2  ISM to enhance employability

As Teichler [52] underscores, while the academic benefits of international student mobil-
ity (ISM) may be modest, its impact on international competencies, personal growth, 
and employability, particularly in roles involving international tasks, is significant. For-
merly mobile students often report higher satisfaction with their international experi-
ences, citing gains in language proficiency, intercultural awareness, and adaptability.

Building on this perspective, several studies have examined how international expe-
riences during higher education contribute to the professional development of young 
graduates [47, 54].

According to human capital theory [5], international mobility constitutes an enrich-
ing experience that contributes to the development of the student's skills and abilities, 
thereby increasing their productivity once in the labor market. Several studies have 
shown the influence of international mobility on the human capital of participating stu-
dents. [36]: 3 state that facing unusual situations, meeting and connecting with new peo-
ple broadens students' horizons and improves their human capital in a unique way that 
would not have been possible by staying an extra semester at the home university. Engel 
[19] finds a significant difference between mobile and non-mobile students in terms of 
soft skills development.

Furthermore, Niehoff et al. [38] explain that international mobility positively influ-
ences personality traits. Some studies show that exposure to other cultures, for example 
through a study abroad program, increases cultural intelligence, a valuable asset in this 
globalized world [14, 18]. Beyond acquiring skills in a foreign language, international 
mobility brings numerous intercultural competencies [15]. For example, Graf [26] iden-
tifies specific competencies among students who participated in an exchange program, 
such as intercultural openness, intercultural tolerance, sensitivity, flexibility, openness to 
change, and the ability to solve intercultural and other problems [37, 47]. The VALERA 
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study [4], through the observation of 4600 former Erasmus students, also highlights the 
development, thanks to international mobility, of soft skills such as adaptability, flexibil-
ity, language skills, solution orientation, and the ability to work under pressure.

The growing importance of human capital in an increasingly globalized and competi-
tive world is emphasized by Gerhards and Hans [24]. In this context, young graduates 
can take advantage of international mobility to signal their specific skills to employers 
and thus differentiate themselves [42, 49, 53]. Baert and Verhaest [2] find a positive link 
between extracurricular activities and the rate of job interviews granted to students. 
Lange [33] explains that these extracurricular activities can be used by employers to fil-
ter received CVs. Study abroad programs can be assimilated to complementary activities 
to basic training. Several authors have thus interpreted international mobility as a signal 
of enhanced employability, particularly through the lens of human capital and signaling 
theories [23, 28, 31, 32, 55]. While these interpretations offer valuable insights, they do 
not fully capture the broader social and cultural dimensions of international mobility.

While much of the literature adopts a human capital or signaling perspective, other 
theoretical frameworks offer complementary insights. For instance, social capital theory 
[11] emphasizes the role of networks and relationships developed during mobility, which 
may facilitate access to job opportunities. Bourdieu’s theory of capital [7] introduces the 
notion of symbolic capital, suggesting that international experiences may serve as mark-
ers of distinction and social positioning, valued differently depending on the cultural 
and institutional context. These perspectives invite a broader understanding of the bene-
fits of international student mobility—one that goes beyond skill acquisition to consider 
how mobility is socially constructed, interpreted, and valued in different settings.

This broader understanding of mobility outcomes helps explain why employers 
increasingly value international experiences. The Erasmus + Higher Education Impact 
Study (European [20]) highlights that 93% of participants reported improved ability to 
work with people from other cultures, and over 80% noted gains in adaptability, prob-
lem-solving, and communication skills—qualities highly valued by employers.

One of the most significant outcomes for a young graduate who has participated in 
international mobility is the potential influence on their employability [53]. Crossman 
and Clarke [13], through interviews with employers, students, and members of the aca-
demic community, establish a relationship between employability and international 
mobility through the development of specific skills (e.g., language) and personality traits 
(e.g., creativity, initiative, empathy, respect, tolerance…). Additionally, international 
mobility allows for the expansion of one's network abroad. Parey and Waldinger [41] 
show that students who participated in an exchange are more likely to work abroad (15% 
more). A stay abroad can also increase social capital in one's home country. Bryla [8] 
finds that most Polish students who participated in international mobility are employed 
in companies established in Poland but with international activities. However, some 
studies suggest that time spent abroad decreases the stock of social capital acquired in 
the national labor market [40, 57].

2.3  Effects of international mobility on the transition to the labor market

Although the benefits of an international experience on employability are recognized, 
the tangible effect on the transition to the labor market is not empirically confirmed 
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unanimously. Depending on whether the impact of mobility on labor market integration 
is observed subjectively or objectively, the results vary [22, 31, 34, 46].

The systematic literature review conducted by Waibel et al. [54] identifies 10 studies 
where young graduates self-evaluated that their experience abroad contributed to a bet-
ter transition to the labor market.

In many studies [22, 29, 31, 40], the transition between education and the labor market 
is not shortened through an international experience.

In other studies, negative effects are observed. This is the case, for example, for Euro-
pean students who spent more than six months abroad [44], or for Norwegian students 
who completed their entire university education abroad [50, 56, 57]. These findings, 
however, concern degree mobility and should not be directly compared with credit 
mobility, which differs in terms of duration, integration, and potential labour market 
effects.

However, some studies confirm that the transition period to the first job is reduced 
when observing a study abroad stay [9, 35].

The consulted literature admits that the obtained results depend on the context and 
the applied methodology. For example, Kopp et al. [31] and Falk and Reimer [22] could 
not reject the hypothesis that international mobility had no effect on the transition to the 
labor market in Germany, using multivariate analysis, while Di Pietro [15] finds a posi-
tive and significant effect using instrumental analysis on his Italian sample. The period of 
these studies and the specificities of the Italian and German labor markets likely imply 
that the estimates vary.

Taken together, these findings highlight the complexity of assessing the impact of 
international mobility on labour market integration and the importance of contextual-
izing results within specific national and disciplinary settings.

2.4  Contributions of our study

This research contributes to existing literature in several ways.
First, we focus on the transition to the labor market of young graduates in economics 

and management. According to Janson et al. [29], the value of an international expe-
rience is even more pronounced for business students. This disciplinary focus is par-
ticularly relevant, as international student mobility (ISM) is not equally normalized or 
valued across academic fields. As Schäfer and Walgenbach [48] show, ISM is deeply 
embedded in management programs, where it is often framed as a strategic asset aligned 
with global business practices and employability goals. In this field, students are more 
likely to combine study abroad with internships or other professional experiences, and to 
present these experiences as part of a coherent career trajectory. Moreover, international 
experience is increasingly seen by students as an investment in their future employabil-
ity, especially in competitive sectors such as business and management [39]. By focusing 
on this group, our study sheds light on how credit mobility contributes to labor market 
integration in a discipline where internationalization and career outcomes are closely 
intertwined.

Next, this research focuses on French-speaking students, a group that remains under-
represented in studies on international student mobility. While the development of lan-
guage skills is a widely acknowledged outcome of ISM for many non-English-speaking 
students, our sample offers a contextualized perspective: most participants undertake 
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mobility in non-Francophone environments, making language immersion an immedi-
ate and central aspect of their experience. This linguistic shift is particularly significant 
in the Belgian context, where students are educated in a multilingual country with three 
official languages (French, Dutch, and German), and a bilingual capital that also serves 
as the administrative center of the European Union. Despite this multilingual environ-
ment, many French-speaking students still face challenges when integrating into non-
Francophone academic and professional environments, where linguistic hierarchies and 
identity tensions may arise [27]. Although numerous studies have explored language 
acquisition through ISM, few have specifically examined how French-speaking students 
engage with this process and how it intersects with their academic and professional tra-
jectories [58]. By focusing on this population, our study contributes to a more nuanced 
understanding of the linguistic and employability dimensions of credit mobility.

Finally, this study focuses on students in Wallonia, a region of Belgium that presents 
a particularly interesting socio-economic context for analyzing the impact of interna-
tional student mobility. Wallonia faces persistent employment challenges, including 
a lower GDP per capita, slower economic growth, and a lower employment rate com-
pared to Flanders [6]. At the same time, it benefits from structural assets such as a 
qualified workforce, good infrastructure, and access to large markets. These character-
istics position Wallonia as a “transition region” within the European Union’s cohesion 
policy framework,that is, a region whose GDP per capita lies between 75 and 100% of 
the EU average. As such, it occupies an intermediate position between “less developed” 
and “more developed” regions and is eligible for targeted support to facilitate structural 
transformation (European [21]).

While our analysis does not aim to compare regions directly, we argue that Wallonia 
offers a relevant case for understanding how international mobility can support employ-
ability in regions facing similar structural challenges. The insights gained here may 
inform educational and mobility policies in other European regions with comparable 
socio-economic profiles.

3  Methodology and data
This section outlines the methodological approach and data sources used in the analy-
sis. A quantitative strategy was adopted to empirically examine the relationship between 
ISM and job market integration. We first describe the econometric model and the vari-
ables included, followed by a presentation of the dataset and the sampling process.

3.1  Model

The objective of this research is to assess the impact of international mobility on job 
market integration. To this end, we use a linear regression model where the dependent 
variable is the number of months between graduation and the first job.1 The model is 
specified as follows:

ln(mo2jobi) = α + β1ISM i + β2gradesi + β3resitexami + β4genderi + β5statescholi + ui

1 Given the observational nature of our data and the limited set of control variables available, we do not claim to iden-
tify causal effects. Our estimates should be interpreted as associations between international student mobility experi-
ences and early labor market outcomes, rather than causal impacts. While we include controls for gender, academic 
background, and graduation year, we acknowledge that unobserved factors, such as individual motivation, language 
skills, or family background, may also influence both mobility choices and employment trajectories.
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where:

 	• Ln(mo2jobi): the logarithm of the number of months between graduation and first 
employment (dependent variable),

 	• ISM: participation in international mobility associated with credit recognition2,3

 	• grades: academic performance (ordinal variable from 0 to 4),
 	• resitexam: whether the student graduated in June or after retaking exams in August,
 	• gender: gender of the graduate (1 = male),
 	• stateschol: type of financial aid received, used as a proxy for socio-economic 

background.

The expected effects of these variables on job market integration are summarized in 
Table 1.

3.2  Sample

Our research field is located in the heart of the Federation Wallonia-Brussels (in French-
speaking Belgium); more specifically at the Warocqué School of Business and Economics 
(FWEG) of the University of Mons (UMons). This field is relevant as it concerns busi-
ness students, for whom the literature [29] recognizes the importance of an international 
experience, as well as learning a foreign language.

The Warocqué School offers its students the opportunity to undertake two types of 
mobility: study stays at partner universities (typically lasting one semester at the Bach-
elor's or Master's level) or internships in companies abroad (lasting between 9 and 
13 weeks at the Master's level), or both. Interested students must submit an application. 
These mobilities are funded: the Erasmus program supports stays in Europe, while Fame 
concerns mobilities outside Europe.

This study based on an initial population of 867 graduates from FWEG, extends 
from 2010 to 2020. These graduates hold a Master's degree in Management Sciences, a 

2 Due to the limited number of respondents reporting international internships, we combined study abroad and 
internship experiences into a single ISM (International Student Mobility) variable. While conceptually distinct, both 
types of mobility share the common feature of exposing students to international learning and work environments. 
This approach allows us to examine the broader association between international experience and early career out-
comes, while acknowledging the limitations in isolating each component.
3 Note that we do not distinguish between the effects of study abroad and international internships due to sample 
size constraints. The low number of internship cases limits our ability to estimate separate effects with reliability. Our 
analysis thus focuses on the aggregate association between having any form of international experience (recognized 
through credit transfer) and early labor market indicators.

Table 1  Expected effects
Explanatory variables Expected effects on dependant variable
International Student Mobility (ISM) Reduction of latency time
Academic performance (grades) Reduction of latency time
Graduated in June or in August (resit exam or not) Indeterminate
Gender Indeterminate
Socio-economic background Inderminate
Our main hypothesis is that ISM reduces the latency time between graduation and the first job. Furthermore, academic 
performance (approximated by the grade of the cycle) is recognized by several authors [10, 12, 16, 25, 51] as having a 
positive influence on job market integration

The fact that a student passes their exams in June or has to retake exams in August and thus graduates in September 
may present a competitive disadvantage in the job market. However, no empirical evidence supports this impression. 
Therefore, we hypothesize an indeterminate effect.

We also include gender and Stateschol as a control variable. Stateschol serves as a proxy for the student’s socio-economic 
background
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Master's degree in Business Engineering, or a Master's degree in Economic and Social 
Policies. Aggregating these cohorts smooths out potential cyclical effects and allows us 
to study the overall effect of mobility on labor market integration without suffering from 
the context of a particular year.

The database used in this research is the result of two sources:
- The insertion survey, conducted by the UMons Alumni service among UMons grad-

uates approximately one year after graduation. It addresses themes such as the steps 
taken during the job search, the type of position held, the sector of activity, the adequacy 
between the training received at the university and the needs of the labor market, or any 
further training followed graduation. This survey provided the information used to con-
struct dependent variables.

- Administrative data collected by the university’s internal services. Explanatory vari-
ables and background characteristics used in the analysis were drawn from this source.

The merging of these two datasets was carried out by the EQuIP service of UMons.
Among the 867 graduates of FWEG, 519 responded to questions related to their job 

market integration. Therefore, our final sample consists of 519 observations (Tables 2 
and 3).

4  Results
This section presents the results of our analysis. Model 1 estimates a simple relationship 
between the completion of international mobility and the time to obtain the first job, 
without considering student characteristics. It shows a statistically significant reduction 
of 31%4 for students who participated in mobility.

4 The impact being computed as exp(β1​) − 1.

Table 2  Descriptives statistics of the sample
Variable Description Obs Mean Std. 

Dev
Min Max

mo2job Number of months to get a job after graduation 519 3.9 6.4 -3 15
ISM International Student Mobility 519 0.18 0.4 0 1
Resitexam Resit examinations in August and graduated in 

September (1 = Yes)
519 0.35 0.4 0 1

Grades 0 = no mention (< 60%)
1 = satisfaction (> 60%)
2 = distinction (> 70%)
3 = high distinction (> 80%)
4 = the highest distinction (> 90%)

519 1.8 0.8 0 4

Gender Gender of the graduate (1 = Male) 519 0.55 0.5 0 1
Stateschol 0 = no state scholarship

1 = partial exoneration
2 = state scholarship

519 0.45 0.8 0 2

Among the 867 degrees awarded between 2010 and 2020, 519 observations are usable (the other questionnaires being 
incomplete). On average, the delay between graduation and the first job is 3.9 months. 55% of the graduates in our sample 
are men

The minimum value for the variable "mont2job" is − 3. This is not a data error, but reflects cases where graduates secured 
employment before completing their degree. These observations were retained in the sample, as we consider early 
recruitment to be a meaningful indicator of exceptional labor market integration. It is important to note that in all cases, 
the international mobility experience occurred before or during the job search period, as mobilities take place between 
September and June, while degrees are awarded in June or September

The average grade obtained is 1.8, which corresponds to'satisfaction'

35% of the graduates in our sample had to retake exams in August. Nearly half of the students received a partial scholarship 
to mitigate their parents' unfavorable economic situation
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In model 2, student characteristics such as academic performance, gender, or passing 
in June are taken into account. The effect of international mobility is reduced (compared 
to model 1) but remains positive and significant. Indeed, the latency time decreases by 
22%1 for students who have completed a stay abroad. There is also a positive and sig-
nificant impact of academic performance (i.e., a reduction in latency time of 21%1 for 
students with better grades).5

5  Discussion
Our results are interesting and contribute to existing literature in several ways.

First, we confirm the beneficial effect of academic performance (approximated by hon-
ors in our study) on labor market integration [10, 12, 16, 25, 51].

Second, we find that ISM is associated with a faster transition to the labor market for 
young graduates in economics and management from a French-speaking university in 
Belgium.

While literature remains divided on the effects of mobility, our findings align with 
those of Cammelli et al. [11] and Lianos et al. [35]. The specificities of our sample are 
likely to explain this result. Indeed, we focus on economics and management gradu-
ates, a group for whom international experience is particularly valued [29, 48]. In this 
field, ISM is often framed as a strategic asset aligned with global business practices and 
employability goals. Students are more likely to integrate study abroad into a coherent 
career trajectory, combining it with internships or other professional experiences [39].

Moreover, our study offers a novel contribution by focusing on French-speaking stu-
dents, a group underrepresented in ISM research. For these students, international 

5 Our model remains deliberately parsimonious to avoid overfitting given the limited sample size (N = 519). We have 
included year fixed effects in Model 2 to account for time-related shocks, and the key associations remain robust. 
Nevertheless, we caution against interpreting the coefficients as causal effects, given the potential for omitted variable 
bias.

Table 3  Ordinary Least Square Regressions
Model 1 Model 2

Dependent variable ln(mo2job) ln(mo2job)
Explanatory variables
ISM − 0.38*** − 0.25***

(0.08) (0.09)
Resitexams 0.03

(0.08)
Grades − 0.23***

(0.05)
Gender -0.04

(0.07)
StateSchol 0.001

(0.05)
yearly-cohort fixed effects No Yes
Constant 1.91*** 45.24

(0.04) (27.98)
Observations 519 519
R2 0.037 0.12
F 6.25** 8.26***
Standard deviations are indicated in parentheses, below the coefficients *, ** and *** correspond to the conventional 
significance levels of 10%, 5% and 1%. Model 1 estimates a simple relationship between undertaking mobility abroad and 
obtaining a first job, while Model 2 incorporates the characteristics of graduates.
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mobility often entails immersion in non-Francophone environments, making language 
acquisition an immediate and central outcome [15]. In the Belgian context—character-
ized by linguistic diversity and a bilingual capital—this linguistic shift is particularly 
meaningful. Our findings suggest that the benefits of ISM on human capital are ampli-
fied for French-speaking students, who may face additional challenges when integrating 
into multilingual professional environments [27, 58].

Additionally, our research is situated in  Wallonia, a region with persistent employ-
ment challenges but also structural assets. This socio-economic context provides a rel-
evant case for understanding how ISM can support employability in “transition regions” 
within Europe [6]. The insights gained here may inform educational and mobility poli-
cies in other regions facing similar structural constraints.

Taken together, these elements highlight the  original contribution  of our study: by 
focusing on a specific academic field, a linguistically distinct population, and a structur-
ally unique region, we offer a contextualized and policy-relevant perspective on the role 
of ISM in shaping early career outcomes.

Every research suffers from some limitations. For instance, some factors that can influ-
ence the undertaking of international mobility (e.g., the student's desire and motiva-
tion) may also play a role in the job search process. These endogenous factors are not 
observed in this study.

In addition, some important individual-level control variables, such as socio-economic 
status (SES), parental education, language proficiency, and prior mobility experiences, 
were not available in the dataset. Future research should aim to include these dimen-
sions to refine the analysis.

The causality between undertaking a study abroad during higher education and inte-
gration into the job market cannot be formally established with this study. As Van Mol et 
al. [53] show, observed advantages may be partly attributable to pre-existing differences 
between mobile and non-mobile students rather than to the mobility experience itself. 
Their findings underscore the importance of controlling for selection bias and interpret-
ing causal claims with caution.

The challenge in nonexperimental research is that when the dependent variable (e.g., 
time to get a job) is bounded and censored, OLS regression coefficients are biased and 
inconsistent [59]. Despite these limitations, our econometric analysis shows that experi-
encing abroad reduces the average time to find a job, offering a return on investment for 
the costs of international programs.

Furthermore, the restricted range of control variables prevents us from fully account-
ing for individual characteristics such as motivation, social capital, or language profi-
ciency. These unobserved factors may influence both the likelihood of undertaking 
international mobility and subsequent employability outcomes. As such, our findings 
should be interpreted with caution: they highlight meaningful associations rather than 
definitive causal effects. Future research with richer longitudinal data would be valuable 
to further explore these dynamics.

Another limitation relates to how international mobility was operationalized. While 
study abroad and international internships are conceptually distinct and may have dif-
ferent impacts on employability, we combined them into a single International Student 
Mobility (ISM) variable in our analysis. This choice was driven by our primary objec-
tive: to assess the overall contribution of an international experience to the employability 
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process. Future research could more systematically assess the differential impacts of 
study abroad versus international internships, especially using larger datasets with 
detailed mobility typologies. Our findings speak to the overall relevance of interna-
tional exposure during higher education, rather than the specific effect of one form over 
another.

Finally, our study focuses on one single objective measure of transition into employ-
ment, the number of months required to get a first job. It omits other objective or self-
assessed subjective measures of transition into employment such as income, professional 
status, geographic proximity to home, or suitability of tasks and adequacy to profes-
sional qualifications. As Dacre, Pool and Sewell (2007) observe, “measuring employabil-
ity based on outcomes does not consider the possibility that some graduates may have 
ended up in lower-level jobs where they are not using the knowledge and skills gained in 
higher education.”

One way to address these limitations in a future study would be to examine the match-
ing between the degree and the first job, and to use the maximum likelihood estimation 
method.

6  Conclusion
In an increasingly interconnected world, international student mobility (ISM) continues 
to be promoted as a key driver of employability and global competence. Belgium, with its 
multilingual context and central position in Europe, offers a particularly relevant setting 
to examine how international experiences shape early career outcomes.

This study contributes to the growing body of empirical research on ISM by focus-
ing on a specific and underexplored population: French-speaking graduates in econom-
ics and management from a Belgian university. Using original data covering the period 
2010–2020, we find that participation in credit mobility programs is associated with a 
significantly shorter transition period between graduation and first employment.

While our findings align with previous studies that highlight the positive impact of 
ISM on labor market integration, they also underscore the importance of disciplin-
ary and linguistic context. In economics and management, where internationalization 
is often embedded in curricula and career expectations, mobility experiences may be 
more readily valorized by employers. Moreover, for French-speaking students, studying 
abroad often entails immersion in non-Francophone environments, which can enhance 
language proficiency and intercultural adaptability, skills increasingly valued in today’s 
labor market.

However, we acknowledge that these patterns may not generalize to all academic dis-
ciplines or student populations. Our analysis does not include direct comparisons with 
students from other fields, and the mechanisms through which ISM influences employ-
ability, such as language acquisition, network expansion, or self-confidence, remain to be 
explored in more depth.

This being said, our findings take on particular significance in light of the socio-eco-
nomic context of Wallonia. As a region classified by the European Union as a “transition 
region”, neither highly developed nor severely disadvantaged, Wallonia faces persistent 
employment challenges, including lower GDP per capita and slower job market growth 
compared to other Belgian regions. At the same time, it benefits from structural assets 
such as a qualified workforce, strong infrastructure, and access to major European 



Page 12 of 14Pozniak et al. Discover Global Society            (2025) 3:88 

markets. This combination makes Wallonia a relevant case for understanding how inter-
national mobility can support graduate employability in regions navigating structural 
transformation.

Our results also resonate with the theoretical frameworks discussed earlier. ISM con-
tributes to employability through skill acquisition (human capital), acts as a signal of dis-
tinction in competitive labor markets (signaling theory), and expands students’ access 
to networks and symbolic capital (social and cultural capital). These complementary 
perspectives help explain why ISM remains a valued asset for graduates, particularly in 
globally oriented sectors.

Promoting international mobility and exchange programs should therefore remain a 
strategic priority for governments, universities, and regional stakeholders. These ini-
tiatives not only foster students’ intercultural and professional development but also 
enhance their employability in a globalized and competitive labor market. In regions 
such as Wallonia, characterized by persistent employment challenges and identified by 
the European Union as a “transition region”, such programs may offer meaningful oppor-
tunities for professional integration and support broader efforts to improve graduate 
outcomes.
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